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aboriGinaL enGLish and The oriGins oF 
Tracks To TWo-Way LearninG

People who grow up speaking English 

usually have little trouble in communicating 

while they stay within their own group. 

For many Australians, the English they use 

within their own group is largely the same as 

the English that is spoken in the country as a 

whole. Apart from watching their Ps and Qs 

in polite company, they can usually take it 

for granted that their English will serve their 

needs in education and in the wider society. 

They often think this must be the same for 

all English speakers, not realising that when 

they think this way they are excluding people 

who have grown up with a different English 

inheritance.

A few generations ago, it was commonly 

assumed that, to speak English ‘properly’, 

Australians had to imitate the English. Now 

nobody has any problem with the idea that 

Australian English is different from British 

English, and that it is appropriate for use in 

Australian contexts. There remains, however, 

a linguistic blind spot with many Australians 

when it comes to the use of Aboriginal 

English. This leads to practices in public life, 

and particularly in education, that effectively 

exclude many Aboriginal people.

The problem is to some extent that there 

has been a lag in getting the findings of 

linguistic research out to the general public. 

For half a century now, linguistic research 

has been focusing on the way in which 

Aboriginal people across the continent use 

English, and it has revealed that, since the 

time of European settlement, two different 

major varieties of English have developed 

(both, of course, showing some regional 

variation): Australian English, which is 

spoken within the wider community; and 

Aboriginal English, which is spoken within 

the Aboriginal community.

This is not to say that every Aboriginal 

Australian speaks only Aboriginal English. 

Many Aboriginal people speak traditional 

Aboriginal languages, others speak creoles, 

and many use Standard Australian English 

for most purposes. However, most Aboriginal 

Australians have the English spoken within 

their own community as their point of 

reference when it comes to using English, 

and this gives them a distinctive starting 

point for education.

The more linguists have learned about 

Aboriginal English, the more they have been 

convinced that the differences that separate 

it from Australian English are not superficial. 

Research commencing in Queensland in the 

1960s, followed by studies in the Northern 

Territory and Western Australia in the 

1970s and 1980s, in New South Wales and 

Victoria in the 1970s, 1980s and 1990s and in 

South Australia in the 1990s has confirmed 

the existence of English varieties across 

Aboriginal Australia that share many features 

with one another and many differences from 

Australian English.

There has been a particular concentration 

of research in Western Australia for the past 

40 years, aided by the collaboration that 

has occurred between academics from the 

University of Western Australia and Edith 

Cowan University and educators, both 

Aboriginal and non-Aboriginal, from the 

Education Department and the Department 

of Training and Workforce Development. 

Progressively, research has shown the 

ways in which the sounds, vocabulary 

and grammatical structures of Aboriginal 

English differ systematically from those of 

Australian English. It has been possible, on 

the basis of these features, and of historical 

reconstruction, to see how Aboriginal 
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English developed through processes that 

included the direct and indirect influence, 

within Aboriginal communities, of pidgin 

and creole contact varieties, some of which 

are still in existence in northern areas.

Aboriginal English is not only a dialect, but 

also a way of behaving in an Aboriginal 

communicative context. It involves 

understood rules about such things as how 

to interact, how to respond to questions, 

how to narrate stories, how to listen, how 

to show respect, how to evoke humour and 

how to show group identification. A number 

of research studies at doctoral level at the 

University of Western Australia and Edith 

Cowan University have provided detailed 

documentation of these matters, and of the 

way in which they influence the process of 

communication in educational contexts.

A more recent, and highly significant, 

distinctive contribution to research on 

Aboriginal English coming from Western 

Australia has been the demonstration that it 

is not only a dialect, and not only a way of 

behaving in social settings, but also a way 

of dealing with knowledge and experience. 

It has been shown that Aboriginal speakers, 

even in urban settings where their speech 

has few distinctive ethnic markers, draw on 

different cognitive resources, or ‘schemas’, 

in interpreting the English input that they 

receive and in structuring the spoken and 

written English they produce.

Tracks to Two Way Learning is a resource 

that draws on this accumulated research 

– the outcome of decades of long-

standing collaboration between Aboriginal 

people, linguists and educators – to give 

it expression in educational practices that 

are based in bidialectal reality, which is the 

way English exists in the lives of Aboriginal 

learners. 

It assumes that, as our research-based 

knowledge has come about only through 

Aboriginal and non-Aboriginal English users 

working together with mutual respect, so our 

implementation of effective education will 

come about by the same path. 

Ian G. Malcolm

Emeritus Professor of Applied Linguistics,

Edith Cowan University.
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TWo-Way LearninG

The Tracks to Two-Way Learning resource 

forms part of the ABC of Two-Way Literacy 

and Learning Project and is informed by 

collaborative research conducted since 

1996 with academic experts at Edith Cowan 

University, Perth and Monash University, 

Melbourne, and with independent academic 

consultants.

In 2004, in collaboration with the training 

sector (now the Department of Training and 

Workforce Development) the precursor to 

the development of this resource, the ABC 

Capacity Building Project, was established. 

Its aim was to further improve the learning 

outcomes of Aboriginal learners across all 

phases of education and training and to 

ensure the sustainability of existing Two-

Way bidialectal programs.

Over 50 Aboriginal and non-Aboriginal 

educators contributed to this project, trialing 

much of the prototype activities developed 

in this resource. A train-the-trainer model 

was employed whereby a Two-Way Team 

(consisting of an Aboriginal and a non-

Aboriginal person), supported by academic 

staff and with input from the community, 

led 14 Two-Way Teams in nine education 

districts, providing professional learning and 

a forum for exchange of ideas. 

These 14 district-based Two-Way Teams 

used their newly-acquired knowledge and 

skills to deliver professional learning to 

other Two-Way Teams based at education 

and training sites. These Teams in turn 

provided further support to their colleagues 

at their sites. Community involvement 

and collaboration occurred at all levels of 

this process. Resources were trialed and 

adapted to suit local needs and a process 

for continuous feedback between all parties 

was promoted. The model employed by 

the ABC Capacity Building Project led to 

an ongoing improvement of resources, a 

strengthening of relationships at all levels 

and the promotion of an ever-increasing 

circle of expertise.

Although the Capacity Building Project 

saw marked positive outcomes in terms 

of participants’ knowledge, skills and 

understandings, it also highlighted the need 

for additional support materials. Tracks to 

Two-Way Learning has been developed to 

address this need.

The initial proposal and conceptual 

framework for the resource were developed 

in 2005 and the writing phase commenced 

in 2006, with continued contributions from a 

range of practitioners in all sectors. 

A graphic interpretation of the structure of 

the Capacity Building Project appears on 

page 7. It shows how the research findings 

were deployed from a central base to reach 

individual learners at education and training 

sites across the entire State, how outcomes 

from site trials were fed back into a central 

level and how the community was involved 

at all phases of development.
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The spiraL

Glenys Collard developed the idea of the Spiral to describe her experience as a Nyungar woman 

living in contemporary Western society. 
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We’LL TeLL you a sTory… 
mosT oF our mob knoW The sTory

The Aboriginal English story represents the 

Australian Aboriginal story. To us, it is a way 

of expressing our past, and sharing where we 

are from. It represents how we think about 

the world around us, and this is different from 

the non-Aboriginal Australian story.

A few of us move between our traditional 

ways of being and ways of talk, and 

mainstream society. Aboriginal English is the 

main way we can have access to two kinds of 

power – in both worlds that we live in.

For many years, the way we talk was not 

taken seriously and was said to be wrong. 

Even some of our people considered it 

shame, and often still do.

Attitudes developed against the way we speak 

because some features that make Aboriginal 

English different from Standard Australian 

English are seen as wrong.

Aboriginal English represents more than just 

dialect. When we learn, we all view the world 

differently, so learning Standard English at 

schools and for training can be real hard  

for us. 

Researchers now know that learners who are 

learning in their second language/dialect 

will be more comfortable and achieve more if 

their first language/dialect is maintained and 

valued. 

This resource will build greater 

understanding about where we come from 

and what is important to our culture. It will 

help our educators to understand more about 

Aboriginal ways of being and ways of talk, 

and help us to understand other cultures 

better.

We can create a future of shared 

understanding between Aboriginal and  

non-Aboriginal learning through this 

resource.

Aboriginal English…..too deadly.
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This package has been developed for Aboriginal and non-Aboriginal 

educators working together in pairs to improve the quality of teaching 

and learning for Aboriginal people. 

The materials in the package support the 

professional development of teachers, 

trainers, mentors, education support 

workers and others employed in education 

and vocational training organisations. 

The materials may also be useful to 

workers in other organisations who want 

to communicate more effectively with 

Aboriginal people as co-workers or clients. 

The materials will be used most effectively 

by those educators who already have some 

knowledge about bidialectal approaches to 

literacy and learning.1 

The package has three parts (refer to page 10):

1. Facilitators Guide

2. 12 Focus Areas (containing resources and 

activities to deliver workshops)

3. Sample Workshops Guide. 

Together, the three parts show the way 

through a process that:

•	 identifies and analyses opportunities for 

improvement

•	 prioritises challenges and develops an 

action plan

•	 creates a program of staff development

•	 establishes ongoing review and quality 

improvement.

Aboriginal people and non-Aboriginal people 

must be part of this process at every stage. 

The advice and involvement of Aboriginal 

people are critical to bringing about 

results that improve learning outcomes for 

Aboriginal children and adults. Only through 

strong collaboration and contributions from 

both perspectives will education and training 

organisations become more responsive to 

the needs and aspirations of the Aboriginal 

community.

Bidialectal approach to literacy 
and learning

A bidialectal approach to literacy and learning 

recognises that speakers of Aboriginal English 

are using a form of language that is rule-

governed but different in many ways from 

Standard Australian English. 

When teachers and their students use 

different forms of English, they may fail to 

understand one another. For Aboriginal 

people to thrive in formal learning 

institutions, whether as school-aged learners 

or adults, their existing language practice 

must be recognised and valued by their 

teachers and used as a basis for teaching new 

skills in Standard Australian English in both 

its spoken and written forms.

A bidialectal approach fosters the 

development of SAE literacy skills with 

reference to the first dialect used by the 

learner. At the same time as developing 

literacy skills (reading and writing), the learner 

is also systematically taught the new dialect 

as a set of spoken language and literacy 

practices. Research in Australia and overseas 

provides evidence that this method produces 

more equitable educational outcomes for 

learners who do not enter education speaking 

a standard form of the language.2

1 This may have been developed through their involvement with the ABC of Two-Way Literacy and Learning Project or by 
reading any of the ABC resources that are available from the Department of Education, Western Australia, such as Two-
Way English, Solid English, Deadly Ways to Learn and Ways of Being, Ways of Talk.

2 Refer to the Background reading of Focus Area 12 for more information.



13

in
t

r
o

d
u

c
t

io
n

Tracks To Two-way Learning

Facilitators Guide

Two-Way

‘Two-Way’ is a term used in Western 

Australian research to describe close 

collaboration and communication between 

people from two different language groups.

In the first group are speakers of Standard 

Australian English and these people are 

often teachers and other government 

officials. In the second group are speakers of 

Aboriginal English. This group will vary in 

the amount of contact it has with speakers of 

Standard Australian English. Such language 

experiences may come from communication 

with government agencies and services, 

either as clients or by occupying positions of 

authority within the public sector. 

The different forms of the English language 

share some features but are also different 

in many important ways. Two-Way 

communication is necessary when two or 

more forms of English are in use – each 

obeying different structural and social rules 

and deriving from different conceptual 

frameworks – so that the speakers of the 

different forms may begin to understand 

one another. The term ‘Two-Way’ flags the 

need for a communication flow going in 

two directions at once to clarify language 

differences and meanings and provide 

explanatory bridges for both groups.

The term ‘Two-Way’, as used in this resource, 

acts as an invitation to education and 

training organisations3 and systems to enter 

into collaborative interaction with Aboriginal 

English speaking learners, clients and 

stakeholders to better incorporate Aboriginal 

ways of being into service delivery. The same 

invitation is issued to Aboriginal English 

speaking people and communities.

Two-Way Teams

The term ‘Two-Way Team’ has a specific 

meaning in this publication. A Two-

Way Team is a pair of educators, one 

Aboriginal and one non-Aboriginal. These 

two work together to teach one another 

about their respective languages and how 

these languages are used by their speech 

communities. As educators, they collaborate 

to develop effective teaching and learning 

methodologies and resources, thereby 

adopting a bidialectal approach to education 

and training. The impact of their joint work 

is that Aboriginal English is recognised, 

respected and better understood. As a 

consequence learners who speak Aboriginal 

English – seeing their cultural inheritance is 

not being threatened by Standard Australian 

English – become engaged, included and 

successful in the teaching and learning 

environment.

There will often be a power or status 

difference between the individuals who 

form these pairs because being a speaker 

of Standard Australian English confers 

many benefits, including access to higher 

education. The difference in power is one 

more challenge for the Two-Way Team 

to address together. Successful Two-Way 

Teams will be able to model even-handed, 

respectful and productive communication 

and collaboration.

To make effective use of Tracks to Two-

Way Learning, it is necessary to have some 

linguistic knowledge about different forms of 

English and to understand the implications of 

language difference for pedagogical practice. 

The material provided in the 12 Focus Areas 

offers a starting point for those new to this 

kind of expertise. There are others – many of 

whom have contributed to this project – who 

have been working as Two-Way Teams in 

some Western Australian schools and training 

sites. This resource offers a means for existing 

knowledge and expertise to be replicated 

and fostered more broadly. All the material 

in the 12 Focus Areas has been designed to 

support professional development, especially 

for those working in language and literacy 

education with people of all ages.

3 This includes schools, adult education and/or training sites and workplace sites.
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the means for new Two-Way Teams to be 

established and supported in schools and in 

adult education and training organisations. 

Workplaces employing and training 

Aboriginal people may also find value in 

developing an understanding of the way 

people use language differently.

The learning journey

The information and advice in Tracks to Two-

Way Learning is based on Two-Way learning 

principles and practices and many years of 

linguistic research. However, the learning 

journey does not end with the publication of 

this resource. In one sense the work is only 

just beginning. In every educational sector 

there is renewed emphasis on achievement 

for Aboriginal people. This package makes a 

contribution to the effort in all organisations 

to understand the critical success factors that 

will enable Aboriginal people to realise the 

educational, employment and other aspirations 

they have for themselves and for their children. 

The ability to operate successfully across 

different languages and dialects is clearly a 

fundamental and critical factor contributing to 

educational achievement and maximising life 

opportunities.

For this resource to work, it must not remain 

static. The emphasis given to establishing 

and maintaining a Two-Way flow of 

communication between individuals who 

speak different varieties of English also 

implies that this Two-Way flow must take 

place between agencies and institutions and 

the Aboriginal community. 

Organisations will need the help of 

Aboriginal people to establish collaborations 

and conversations that have productive 

outcomes. This cannot happen unless 

Aboriginal people are willing and able to 

provide their frank advice and unless non-

Aboriginal people make a genuine effort to 

incorporate such advice into daily practice. 

Aboriginal people have knowledge about their 

own language practices and can therefore 

make a difference to the way teachers teach 

and then to how learners learn.

Where to from here?

When Two-Way Teams use the information 

and advice in this package, they will do so 

selectively. They will adapt it to their own 

situations and localities and create additional 

material for learning that they decide is most 

relevant to their own communities. 

The Tracks to Two-Way Learning package 

has three distinct but overlapping parts (refer 

to the diagram on page 10):

•	 this Facilitators Guide, which provides an 

introduction, some background on how 

to use the materials and a Site Evaluation 

Matrix, the link to the rest of the resource

•	 the 12 Focus Areas, which provide the 

academic and practical content for 

professional development

•	 the Sample Workshops Guide, which 

offers additional advice for teachers and 

trainers working as Two-Way Teams, 

as they plan and deliver professional 

development workshops for their 

colleagues and others. 

All three parts have been designed to help 

with two main types of activities:

•	 evaluating an education or training 

organisation’s activities with respect 

to Two-Way education and use of 

bidialectal approach (also called 

‘Tracking Needs’)

•	 planning and delivering workshops for 

staff (and possibly the community) to 

enhance the capacity of the organisation 

to improve its interaction with learners 

and external stakeholders (including the 

community) and to improve education 

and training outcomes (also called 

‘Developing Organisational Capacity’).

The next section of this guide provides 

guidance on how to use and interpret the 

analytical tools for Tracking Needs and 

for Developing Organisational Capacity in 

education and/or training sites. 
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thE AnAlyticAl modEl And tools

This section provides important prerequisite reading for Two-Way 

Teams seeking to familiarise themselves with the information and tools 

they will need to identify opportunities for improvement and to lead 

change in their organisations.

Please note:

The tools that are provided in this guide are marked with italics throughout the text.

The analytical model described here 

provides a framework for analysing 

and understanding different kinds of 

organisational behaviours and processes 

at an education or training site. These 

behaviours and processes are analysed 

and interpreted through four dimensions. 

Changing some of these behaviours and 

processes is likely to contribute to improving 

outcomes for Aboriginal learners. 

This model supports a process to be used by 

Two-Way Teams to identify those aspects of 

organisational behaviour or processes that 

may need to change and to devise an Action 

Plan for endorsement by the management 

team. This process is called ‘Leading  

Two-Way Change’ (pages 22-29). It 

enables Two-Way Teams to lead a 

change management process within the 

organisation and between the organisation 

and its stakeholders. The tools to assist Two-

Way Teams to conduct an analysis and create 

a Two-Way Action Plan are the Progression 

Charts and Checklists collectively labelled the 

Site Evaluation Matrix (pages 35-115).

The analytical model involves two key 

concepts: Dimensions and Stages. The 

term ‘Dimension’ is used to describe 

organisational behaviours and processes. 

Four Dimensions have been identified and 

these are further broken down into  

sub-components called Aspects; see (a) to 

(f), left-hand column in the Site Evaluation 

Matrix. 

The Four Stages describe notional points of 

progress along each of the Dimensions.

The Stage Overviews (pages 30-33) give 

an overview of each Stage across all Four 

Dimensions. Simply put, at Stage 1, the 

organisation is at the beginning of the 

journey, whereas by Stage 4, the aspiration is 

fully realised and the challenge is to maintain 

the achievement.

The Progression Charts (pages 37, 59, 77, 

97) give an alternative view, providing an 

overview of each Dimension across all Four 

Stages.

Before the Two-Way Team can begin a Site 

Evaluation, they may need to familiarise 

themselves with the concepts of Dimensions 

and Stages. In the following pages, further 

explanations are given. It may be necessary 

to dedicate some time to working through 

these explanations as a team to make sure 

that there is shared understanding. The 

members of the Two-Way Team will bring 

differing perspectives to this process and this 

is the most powerful component of the Two-

Way approach.



Tracks To Two-way Learning

Facilitators Guide

16

t
h

E
 A

n
A

ly
t

ic
A

l
 m

o
d

E
l

 A
n

d
 t

o
o

l
s The Four Dimensions

• Professional Practice, which refers 

to the staff’s knowledge of Aboriginal 

English and Two-Way bidialectal 

education and associated practices. 

[Staff]

• Engaged Community relates to the 

involvement of the community in 

program evaluation, design, delivery 

and re-evaluation, including effective 

communication and the establishment 

of Two-Way Teams. [Community]

• Inclusive Policy and Practice focuses 

on the various areas of inclusivity 

within policy and practice, such as 

time allocation, resource selection, 

assessment practices, methodologies of 

program delivery and strategic planning 

documents. [Policy and Practice]

• Motivated and Engaged Learners refers 

to learners’ engagement, performance, 

knowledge and self-efficacy. [Learners]

These Four Dimensions are not hierarchical 

but each overlaps with all the others. For 

example, a problem with learner attendance 

may have its causes in professional practice 

and lack of engagement with external 

stakeholders. Taking this example one step 

further, problems with professional practice 

and engagement with external stakeholders 

may stem from policy settings or entrenched 

processes. The concept of Dimension is used 

to create a model that describes a complex 

environment in which many factors combine 

in cause and effect relationships.

Each education or training organisation will 

have different strengths and weaknesses and 

different problems to solve. The priorities and 

possibilities for change will be different in 

each case. The Dimensions and their Aspects 

help the Two-Way Team to identify specific 

priorities where change might be possible 

and productive.

The activity outlined in the box below will 

assist with further clarifying the concepts of 

Dimensions and their related Aspects.
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ACTIVITY: What are the Four Dimensions all about?

On the next two pages are four diagrams, each focusing on a Dimension, which is represented 

by a coloured circle. The overlapping circles indicate that no one Dimension can be understood 

fully in isolation from the others.

The Aspects (a), (b), (c), etc of each Dimension are questions that direct the needs analysis.

To familiarise yourselves with each Dimension and its Aspects, answer the questions together, 

writing down anything that is said. Use the written responses for further discussion so that 

different perspectives are explained and accommodated.

You may find that you are discussing specific examples of organisational behaviour or processes 

at your place of work and that these examples will help you later when you are ready to conduct a 

Site Evaluation.

You may also find it helpful to consult the left-hand columns in the Checklists of the Site 

Evaluation Matrix (pages 35-115).

STAFF

COMMUNITY

LEARNERS

POLICY AND
PRACTICE

(a) What does the 

sta� know about

Aboriginal English?

(b) What does 

the sta� know 

about

bidialectism?

(c) How is the 

sta� working

 Two-Way?

(d) How suitable

are the teaching/

training programs?

(e) How suitable

are the

 resources?

Figure 1: Professional Practice Dimension expanded to show Aspects (a)-(e)

     

COMMUNITY

STAFF

LEARNERS

POLICY AND
PRACTICE

(a) What is the community

involvement in the

education/training site?

(b) How e�ective

is the communication

between the

community and the

education/training 

site?

(c) How is the community

involved in program design 

and delivery at the 

education/training

site?

(d) What does the 

community know about

Aboriginal English and

Two-Way bidialectal

education?

Figure 2: Engaged Community Dimension expanded to show Aspects (a)-(d)

  

POLICY AND PRACTICE

LEARNERS

STAFF

COMMUNITY

(a) How is the site’s
sta� being trained in
Two-Way bidialectal

education?

(b) How does the
management team support

sta�, so that they can
facilitate Two-Way bidialectal

education (materials, 
guidance, time)?

(c) How appropriate 
and relevant is the 

data collection
on learners’ 

language?

(d) How do monitoring,
assessment and reporting policies 

take the learners’cultural and language
background into account?

(e) How is the curriculum
being delivered and enhanced

so that it is appropriate
for Two-Way bidialectal 

education?

(f) How is Aboriginal
English included in the site’s

policies and practices?

Figure 3: Inclusive Policy and Practice Dimension expanded to show Aspects (a)-(f) 

     

LEARNERS

POLICY AND
PRACTICE

STAFF

COMMUNITY

(a) How engaged

are they?

(b) How do 

they perform?

(c) What do they know

about dialect variation?

(d) How do they

experiement with

language (dialect

variation, code-switching,

register)?

Figure 4: Motivated and Engaged Learners Dimension expanded to show Aspects (a)-(e)
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STAFF

COMMUNITY

LEARNERS

POLICY AND
PRACTICE

(a) What does the 

sta� know about

Aboriginal English?

(b) What does 

the sta� know 

about

bidialectism?

(c) How is the 

sta� working

 Two-Way?

(d) How suitable

are the teaching/

training programs?

(e) How suitable

are the

 resources?

Figure 1: Professional Practice Dimension expanded to show Aspects (a)-(e)

Inclusive Policy and Practice Dimension

POLICY AND PRACTICE

LEARNERS

STAFF

COMMUNITY

(a) How is the site’s
sta� being trained in
Two-Way bidialectal

education?

(b) How does the
management team support

sta�, so that they can
facilitate Two-Way bidialectal

education (materials, 
guidance, time)?

(c) How appropriate 
and relevant is the 

data collection
on learners’ 

language?

(d) How do monitoring,
assessment and reporting policies 

take the learners’cultural and language
background into account?

(e) How is the curriculum
being delivered and enhanced

so that it is appropriate
for Two-Way bidialectal 

education?

(f) How is Aboriginal
English included in the site’s

policies and practices?

Figure 3: Inclusive Policy and Practice Dimension expanded to show Aspects (a)-(f) 
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Engaged Community Dimension

COMMUNITY

STAFF

LEARNERS

POLICY AND
PRACTICE

(a) What is the community

involvement in the

education/training site?

(b) How e�ective

is the communication

between the

community and the

education/training 

site?

(c) How is the community

involved in program design 

and delivery at the 

education/training

site?

(d) What does the 

community know about

Aboriginal English and

Two-Way bidialectal

education?

Figure 2: Engaged Community Dimension expanded to show Aspects (a)-(d)

Motivated and Engaged Learners Dimension

LEARNERS

POLICY AND
PRACTICE

STAFF

COMMUNITY

(a) How engaged

are they?

(b) How do 

they perform?

(c) What do they know

about dialect variation?

(d) How do they

experiement with

language (dialect

variation, code-switching,

register)?

Figure 4: Motivated and Engaged Learners Dimension expanded to show Aspects (a)-(e)
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Matrix and the Four 
Stages

The Site Evaluation Matrix is a tool used to 

assist with evaluating the effectiveness of an 

education or training organisation in terms 

of its capacity to achieve the best possible 

outcomes for Aboriginal learners. 

It provides detailed information on the 

Four Dimensions at different Stages. The 

Site Evaluation Matrix (pages 35-115) is 

made up of two different kinds of tools: 

The Progression Charts, which provide a 

summary of each Dimension across all Four 

Stages, and a set of Checklists for each Stage 

in each Dimension.

The Four Stages mark the degree of 

accommodation and recognition of 

Aboriginal English at a particular point in 

time. They are characterised by certain 

behaviours and processes in an education or 

training site. Over time, the sites can show 

progression through the Stages (for example, 

moving from a lack of awareness and the 

absence of inclusive practices at Stage 1 to 

a full realisation of effective and sustainable 

Two-Way processes and strategies at Stage 4). 

Stages 2 and 3 may be starting points in those 

organisations that have begun to address 

inclusive practices or points achieved along 

the way to Stage 4.

The journey to Stage 4 is exemplified through 

the four Stage Overviews (pages 30-33). 

Use the Stage Overviews (1-4) to familiarise 

yourself with what each Stage represents 

across all Four Dimensions. This knowledge 

will assist with the Site Evaluation.

At this point, if you have not already done 

so, you need to familiarise yourself with the 

two components of the Site Evaluation Matrix 

(the Progression Charts and the Checklists) in 

more detail. 

The Progression Charts for each of the 

Dimensions can be found as follows:

•	 Professional Practice: page 37

•	 Engaged Community: page 59

•	 Inclusive Policy and Practice:  

page 77

•	 Motivated and Engaged Learners:  

page 97.

These Progression Charts will be needed for 

an initial on-balance judgement of the Stage 

at which a site is at. 

The Checklists provide reference points for 

the Site Evaluation. These reference points 

are descriptors of the various Aspects ([a], 

[b], [c], etc) within a Dimension. They are 

organised as follows:

•	 Professional Practice: pages 39-57

•	 Engaged Community: pages 61-76

•	 Inclusive Policy and Practice:  

pages 79-96

•	 Motivated and Engaged Learners:  

pages 99-115.

These Checklists will be used for the Site 

Evaluation and serve two functions. The 

left-hand columns provide a description 

of the features of organisational behaviour 

that characterise the particular Stage. The 

right-hand columns suggest solutions and 

link to the 12 Focus Areas and the Sample 

Workshops Guide. The Focus Areas contain 

background reading and workshop modules, 

which provide activities and materials 

(handouts, worksheets, content for slides 

[‘powerpoints’], etc). 
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The Four Dimensions and 
the Four Stages 

Figure 5 illustrates the relationship between 

Dimensions and Stages. 

When an education or training organisation 

is at Stage 1 for every Dimension, there 

is no overlap between the Dimensions. 

This illustrates a situation in which the 

causal relationship between organisational 

behaviours and outcomes for learners is not 

well understood. 

When an organisation is at Stage 4, all of 

the Dimensions overlap, indicating that the 

organisation recognises the interdependence 

of all Four Dimensions: Professional Practice, 

Engaged Community, Inclusive Policy 

and Practice and Motivated and Engaged 

Learners. At this Stage, Two-Way bidialectal 

education has been achieved. The result —

and benefit — of such an achievement is that 

bidialectal learners are more successful. 

The effective integration of the Four 

Dimensions and the resulting learner success 

is illustrated by the star shape at the centre of 

the diagram.

Figure 5: The four Dimensions 

and the four Stages

Two-Way
SUCCESS

MOTIVATED
AND

ENGAGED
LEARNERS

INCLUSIVE
POLICY

AND
PRACTICE

ENGAGED
COMMUNITY

PROFESSIONAL
PRACTICE

Stage 1

Stage 2

Stage 3

Stage 4
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The following pages outline the process for initiating and implementing 

change to bring about, or consolidate, Two-Way bidialectal education in 

an education or training organisation.

The first phase in initiating change is to 

investigate the status quo: we call this 

‘Tracking Needs’. It will include a site 

evaluation and the completion of a Two-Way 

Action Plan.

Completion of

Two-Way

Action Plan

Endorsement

of Two-Way

Action Plan

Enactment

of Two-Way

Action Plan

Site 

Evaluation

Figure 6: Leading Two-Way change process

Tracking Needs

Developing Organisational Capacity

The second phase is to design and facilitate 

a change management process: we call this 

‘Developing Organisational Capacity’. It will 

involve the endorsement of the Two-Way 

Action Plan and its implementation.

Figure 6 illustrates these two phases as a 

four-part process.
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Tracking Needs

The Tracking Needs phase involves the following two steps:

The goal of Tracking Needs is to find out how much an education or training organisation 

already incorporates Two-Way bidialectal education and where there is room for further 

improvement.

Completion of

Two-Way

Action Plan

Site 

Evaluation

Figure 7: Tracking Needs

Finding out where your 

education/training 

site is at, using the 

Site Evaluation Matrix

Identifying priorities 

for improvement and 

possible actions, using 

the Two-Way Action Plan
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Site Evaluation

An effective Site Evaluation requires the 

following steps:

•	 a first quick estimate of what Stage the 

site is at

•	 a more detailed evaluation, using four 

Checklists (one for each Dimension).

In conducting a quick estimate, the Two-Way 

Team makes an on-balance judgement for 

each of the Four Dimensions to determine 

where the starting point of the evaluation 

should be, ie which Checklists need to 

be selected for each Dimension. This is 

necessary because it is quite likely that a site 

will have a ‘spiky’ profile, ie be at a different 

Stage for each Dimension. It is also perfectly 

possible that a site is at a different Stage for 

different Aspects within a Dimension. Such a 

profile is demonstrated in Figure 8. 

Through the quick estimate, the Two-

Way Team can select the most appropriate 

Checklist for each Dimension for the detailed 

evaluation of their site.

Figure 8: sample profile of an  

education or training site

To conduct the detailed evaluation you will 

need:

•	 your notes from the activity about the 

Four Dimensions

•	 knowledge of what a Stage roughly 

represents, which you have gained 

through your familiarisation with the 

Stage Overviews (pages 30-33)

•	 the four Progression Charts, one for each 

Dimension, from the Site Evaluation 

Matrix (pages 35-115)

•	 16 Checklists, four for each Dimension, 

from the Site Evaluation Matrix

•	 your experiences and knowledge of your 

site.

Instructions

•	 Use the Progression Chart for the 

Dimension you would like to look at 

first (for example, Professional Practice). 

Determine which Stage best describes 

the educational practice within that 

particular Dimension.

•	 Use on-balance judgements to identify 

the most appropriate Checklist (Stage 1, 

2, 3 or 4); this will be your main reference 

tool for the evaluation.

•	 Photocopy or print the Progression 

Chart and the four Checklists for that 

Dimension (see Site Evaluation Matrix 

pages 35-115).

•	 Virtually or literally walk through your 

site and discuss the Checklists in your 

Two-Way Team. Start off with the 

Checklist that you identified as your 

main reference tool (see second dot-

point). Taking the second and third 

columns as a starting point, make 

decisions about whether the descriptions 

fit your site and enter a () in the fourth 

column when they do. You may find 

that your ticks go across more than one 

Checklist, depending on the profile of 

your organisation. That means that the 

Aspects can be at different Stages, as 

exemplified in Figure 8.

•	 Repeat this process for the other three 

Dimensions.

0

1

2

3

4

(e)(d)(c)(b)(a)(f)(e)(d)(c)(b)(a)(d)(c)(b)(a)(e)(d)(c)(b)(a)

Professional 
Practice

Aspects (a) - (e) of 
Professional Practice

Engaged 
Community

Inclusive Policy 
and Practice

DIMENSIONS

Motivated and 
Engaged Learners

Aspects (a) - (d) of 
Engaged Community

Aspects (a) - (f) of 
Inclusive Policy and 
Practice

Aspects (a) - (e) of 
Motivatied and 
Engaged Learners

S
T

A
G

E
S
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Completion of  
Two-Way Action Plan

When the Two-Way Team has completed the 

Site Evaluation, the next task is to identify 

opportunities for improvement. 

This information can be used to create a 

Two-Way Action Plan. The Two-Way Action 

Plan is a document that the Two-Way 

Team can use to discuss options with the 

management team and reach agreement on 

the priorities that should be selected for the 

education and/or training site.

Please note: you can work on the Two-Way 

Action Plan even if you have only evaluated 

one Dimension at your site. However, most 

long-term improvements will be achieved 

if all Four Dimensions are taken into 

consideration.

Helpful tools

•	 Two-Way Action Plan (page 26)

•	 completed Checklists from the Site 

Evaluation

•	 your experiences and ideas about how 

to integrate Two-Way education at your 

site.

Instructions

•	 Photocopy or print out the Two-Way 

Action Plan (page 26) and record on it the 

results of your Site Evaluation.

•	 Discuss and record the current Stages of 

each Dimension (make an on-balance 

judgment).

•	 Discuss the priorities for improvement. 

You may have identified a number 

of opportunities for improvement by 

working through the Checklists. The 

column ‘What can Two-Way Teams do?’ 

can give you ideas on how to formulate 

priorities. Record these on the Two-Way 

Action Plan.

•	 Discuss and decide on possible actions 

to address these priorities. Again, refer to 

‘What can Two-Way Teams do?’ (second 

column from right) in the Checklists. 

You may be able to suggest actions 

under each of the Four Dimensions. 

Some actions could be put in place 

immediately while others may require 

longer-term planning and commitment 

of resources.

•	 To get additional information and 

identify appropriate resources, use the 

right-hand column ‘Resources’ of the 

Checklists. This column provides links 

to the 12 Focus Areas and the Sample 

Workshops Guide of the Tracks to Two-

Way Learning package. It also includes 

references to hard copy materials, links 

to web pages and online resources. 

Familiarise yourself with these resources 

and use them to complete your planning. 

Note that, as indicated in the Checklists, 

the suggested Focus Area modules do 

not need to be used in a particular order.

•	 Record the results of your discussion as 

a set of suggestions in your Two-Way 

Action Plan on the right-hand side. This 

plan will then assist you with presenting 

your ideas to the management team.

•	 If your site has been evaluated with 

Tracking Needs before, compare the 

outcomes, reflect on differences and 

share and celebrate improvements.
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Developing organisational capacity

After the Two-Way Action Plan has been completed, the next step is to negotiate with the 

management team what actions can be undertaken immediately.

When agreement has been reached with the management team, the Two-Way Team will design 

and facilitate a change management process.

It is likely that at least some of the suggestions in the Two-Way Action Plan will relate to the need 

for professional learning. This will require the design, development and delivery of workshops by 

Two-Way Teams for their colleagues and other stakeholders. 

Endorsement of 

Two-Way Action Plan

Enactment of 

Two-Way Action Plan

Present outcomes of

evaluation and decide

actions with 

mangagement team

Facilitate actions to lead

change, including professional

learning for colleagues 

and others
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Endorsement of  
Two-Way Action Plan

In negotiating an agreement to take action 

with the management team, the Two-Way 

Team will need to initiate a process for 

discussion and approval.

Helpful tools

•	 completed Two-Way Action Plan 

•	 completed Checklists

•	 your ideas and enthusiasm

•	 a copy of the Tracks to Two-Way 

Learning package.

All these are needed when meeting with the 

management team.

Instructions

•	 Organise a meeting with the 

management team and present the 

outcomes of the Site Evaluation.

•	 Suggest, discuss and decide on possible 

actions using the Two-Way Action Plan.

•	 Firstly, discuss and decide on immediate 

actions—changes to policy or practice 

that management is able and willing to 

decide on immediately.

•	 Secondly, discuss plans for a professional 

learning program for staff or other 

initiatives that could include community 

members and other stakeholders.

•	 If you are planning a professional 

learning program, you may need to 

negotiate time for the preparation and 

delivery of workshops. You can also 

discuss learning topics and modules and 

determine the number of workshops you 

propose to deliver.

•	 You may also need to discuss other 

resurveying issues that may affect 

the delivery of the program, eg hiring 

venues, paying experienced and 

competent presenters, contracting relief 

staff for the time required for workshops 

and paying for any related travel, 

accommodation and catering expenses. 

•	 Keep a detailed record of the agreed 

actions. 
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Enactment of  
Two-Way Action Plan

Having gained approval from the 

management team for their suggestions, 

the Two-Way Team is now ready to take 

action. This stage includes the development 

of organisational capacity. This is likely to 

include the planning, design and delivery of 

one or more workshops for colleagues and 

other staff and for parents, caregivers and 

community members.

Helpful tools

•	 your knowledge of the site and your 

participants/colleagues’ needs

•	 your ideas on how to create successful 

workshops

•	 enthusiasm

•	 12 Focus Areas

•	 Sample Workshops Guide (including 

Microsoft® PowerPoint® templates) 

•	 your completed Two-Way Action Plan

•	 laptop, printer, photocopier, data 

projector, speakers, writing materials, etc.

Instructions

•	 Use the Sample Workshops Guide for 

further information on how to plan and 

deliver workshops. Refer to the 12 Focus 

Areas for in-depth information about 

relevant content and activities.

•	 If you need additional support, ask 

other Two-Way Teams for help and 

invite external presenters to deliver 

professional learning.

•	 Invite community members as 

participants, planners and/or facilitators 

of your workshops.

•	 Evaluate your workshops for the purpose 

of further planning.

•	 Establish continuous improvements by 

conducting the Tracking Needs process 

again.

Important note

•	 The teaching and learning resources 

contained in the 12 Focus Areas can 

be used selectively to create a program 

of learning that is designed to suit the 

needs of each site. 

•	 Although the 12 Focus Areas divide the 

different kinds of complex linguistic, 

cultural and educational knowledge 

into manageable components, to 

some extent this division is arbitrary. 

The topics should not be treated as 

discrete units. Each Focus Area overlaps 

with one or more of the other Focus 

Areas. Therefore, Two-Way Teams are 

encouraged to select material from 

across Focus Areas when designing their 

professional development workshops. 

The material does not have to be used in 

any sequential order but should address 

the specific needs as identified in the Site 

Evaluation.In each Focus Area there is 

background reading about the topic and 

a series of modules designed to create 

new knowledge, understandings and 

practical skills relating to that topic. It is 

essential that you read the background 

reading for each Focus Area so that you 

can answer questions.
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proFessionaL pracTice [sTaFF]

progrEssion chArt – Where is The proFessionaL pracTice aT?
aspect stage 1 stage 2 stage 3 stage 4

Staff (a)

Knowledge of 
Aboriginal English

Teachers/trainers have no knowledge of 
Aboriginal English or Standard Australian 
English as first or additional dialects.

Some teachers/trainers are becoming aware 
of the existence of Aboriginal English. 
Others may have partial or incomplete 
understandings. 
Teachers/trainers may not be convinced this 
applies to their own Aboriginal learners. 

Teachers/trainers recognise the existence of 
Aboriginal English and are becoming aware of 
its complexity.
Teachers/trainers recognise Aboriginal 
English as an additional dialect spoken by 
their Aboriginal learners.

Teachers/trainers are confident about the 
place of Aboriginal English in their Aboriginal 
learners’ education/training. 
Teachers/trainers recognise the importance 
of the use of Aboriginal English in learning 
programs for the benefit of all learners. 
Teachers/trainers apply knowledge of 
Aboriginal English in the design and delivery 
of programs. 

Staff (b)

Knowledge of 
bidialectalism

The language of Aboriginal learners is seen as 
problematic. 
The view exists that the learners speak a 
pidgin language.

Teachers/trainers are recognising Aboriginal 
English as a distinct and rule-governed 
dialect. 
Teachers/trainers are developing an 
understanding that the use of another dialect 
is not a deficit. 
Notions of bidialectal competencies are being 
explored. 

Key staff are developing an understanding 
of the linguistic complexities of Aboriginal 
English specifically and of language variation 
in general, ie the sounds, structures, 
meanings, functions and differences in 
cultural conceptualisation.
Bidialectal competencies are being sought as 
an educational outcome. 
Teachers/trainers are exploring Aboriginal 
English and allowing learners to use it while 
also learning Standard Australian English. 
Teachers/trainers and learners are exploring 
useful and effective ways to practise code-
switching.

All staff are aware of the existence of 
Aboriginal English and of notions of 
bidialectalism.
Key staff have a sound understanding of the 
linguistic complexities of Aboriginal English 
and of differences between Aboriginal English 
and Standard Australian English.
Teachers/trainers are continually exploring 
ways to improve their bidialectal teaching 
strategies.

Staff (c)

Implementation of 
Two-Way processes

Aboriginal staff are not involved in any 
decision making. 
Community involvement is not seen as 
important or relevant.

Notions of Two-Way are being explored and 
Two-Way Teams set up. 
The relevance of Aboriginal community 
involvement is being explored.

Aboriginal staff and/or community members 
are involved in education/training issues and 
are consulted for clarification on Aboriginal 
English and cultural and conceptual 
differences. 
Two-Way Teams are working collaboratively. 

Aboriginal staff and/or community members 
are involved in the assessment of learning 
outcomes for Aboriginal learners and in the 
planning of programs. 
Two-Way processes are applied in learning 
and teaching.
Two-Way Teams are fully operational with 
clear protocols to implement Two-Way 
education/training. 
Two-Way Teams work together and are 
constantly learning about each other.

Staff (d)

Suitable program 
implementation 

There is a general lack of awareness among 
staff of the issues relating to language 
variation in teaching/training programs.
Remedial and/or withdrawal programs are 
used to address the needs of Aboriginal 
English speaking learners.

Staff are aware of language variation and the 
use of the home dialect as a bridge to the 
standard dialect. 
Some limited opportunities are included in 
teaching/training programs for the use of 
alternative dialects, eg Aboriginal English.
Teachers/trainers see the need to teach 
Standard Australian English grammar and 
structure explicitly to extend the range of 
language available to all learners.

Learners are taught about language variation 
and its social importance.
Alternative dialects are accommodated in 
teaching/training programs.
Teachers/trainers develop and use materials 
for the explicit teaching of Standard Australian 
English.
Assessment that takes account of additional 
dialect/language acquisition processes is 
being explored.

Programs take full account of bidialectalism.
Teaching/training programs provide 
opportunities for learners to experiment with 
register and dialect difference.
Assessment strategies take account of 
bidialectalism. 
Assessment strategies are varied, eg they 
include demonstration of both spoken and 
written language.

Staff (e)

Use of relevant 
resources

There is a general lack of awareness of suitable 
teaching/training resources.
The materials and texts in use are often 
culturally and linguistically inappropriate for 
Aboriginal learners.

Two-Way bidialectal materials (films and texts) 
are being explored and are readily available to 
all staff. 
Due to limited knowledge, teachers/trainers 
may still make inappropriate text choices.

All staff are familiar with relevant materials 
and related research reports.
EAL/EAD4 materials are being used to teach 
bidialectal learners. 

Teachers/trainers can evaluate materials 
regarding their inclusivity for all learners from 
all dialect backgrounds.
Teachers/trainers select and/or adapt texts 
to suit learners’ additional language/dialect 
learning needs. 

4

4 English as an Additional Language/English as an Additional Dialect
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progrEssion chArt – hoW enGaGed is The communiTy?
aspect stage 1 stage 2 stage 3 stage 4

Community (a)

Community’s 
involvement in the 
education /training 
site

Community is not involved in much of what 
goes on at the education/training site.

Efforts are made to make the education/
training site open and welcoming to the 
Aboriginal community.

Aboriginal people are frequently involved 
in both formal and informal education and 
training activities.

There are well-established processes for 
Aboriginal people to be engaged fully in all 
relevant activities at the education/training 
site.

Community (b)

Community 
understanding of 
Aboriginal English 
and Two-Way 
bidialectal education

There is no understanding of Aboriginal 
English as a rule-governed dialect of English.
Negative attitudes toward dialects other than 
Standard Australian English dominate.
There is a fear of allowing dialects other than 
Standard Australian English to be used at 
education/training sites.

There is understanding that Aboriginal 
English is a distinct dialect and is used to 
maintain culture and identity.
There is an understanding that improving 
outcomes for education/training depends on 
recognition of dialectal difference.

Community members are aware of the 
complexities involved in learning an 
unfamiliar dialect.
Community members value the maintenance 
of the home dialect as well as support the 
learning of Standard Australian English.
The community supports the inclusion of 
Aboriginal English in teaching/training 
programs.

Community members encourage others to 
appreciate the benefits that understanding 
dialectal difference can bring.
Community members support policies and 
practices concerning Aboriginal English and 
Two-Way bidialectal education/training. 

Community (c)

Program design and 
delivery

The Aboriginal community is not informed 
effectively about program design and delivery.
The non-Aboriginal community does not 
recognise the need to modify programs to 
meet the requirements of Aboriginal learners. 

Aboriginal perspectives and resources are 
included in programs. However, this may 
occur without consultation with the local 
Aboriginal community. 
The community provides artefacts and 
support. However these are not related to 
program design and delivery, and occur on an 
ad hoc basis.

There are some processes in place to enable 
the Aboriginal community to provide advice 
about improvements in program design and 
delivery. 
The non-Aboriginal community is beginning 
to understand the argument that programs 
need to be customised to meet different social 
and cultural needs.

There is a well-established process by which 
the Aboriginal community participates fully 
in the design, delivery and assessment of 
programs for Aboriginal learners.
The non-Aboriginal community appreciates 
and values the inclusion of Aboriginal 
perspectives in the design and delivery of 
programs for all.

Community (d)

Communication

Effective communication has not been 
established because communication 
processes are unintentionally inappropriate.

It is understood that effective communication 
depends on establishing relationships based 
on mutual respect and acceptance of different 
backgrounds. 
Opportunities to build relationships within 
and beyond the education/training site are 
explored.

Processes to build relationships have been 
developed.
The relationships that have been developed 
have generated mutual trust and are therefore 
sustainable.

There are well-established processes to 
conduct and expand a Two-Way flow of 
information and advice.

enGaGed communiTy
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incLusive poLicy and pracTice

progrEssion chArt – hoW incLusive are The poLicy and pracTice?
aspect stage 1 stage 2 stage 3 stage 4

Policy and Practice 
(a) 

Provision of 
professional 
development on 
language variation 
and Two-Way 
bidialectal education

The education/training site is unaware of 
the significant benefits that come with staff 
training on language variation and Two-Way 
bidialectal education for improving Aboriginal 
standards in education/training.
Training for staff in bidialectal education is 
not offered.

The education/training site is providing staff 
with information about training in language 
variation and Two-Way bidialectal education 
and encouraging them to participate.

Staff attend training on language variation 
and Two-Way bidialectal education and 
education/training site promotes this training 
as essential for all staff.

Programs raising awareness of language 
variation and Two-Way bidialectal education 
are implemented within the education/
training site and offered to new staff on an 
ongoing basis.
It is normal practice for all staff to have 
attended training on language variation and 
Two-Way bidialectal education and all new 
staff participate in induction programs.

Policy and Practice 
(b)

Provision of 
dedicated time and 
access to Two-Way/
inclusive materials 
and networks

There are no materials on language variation 
and Two-Way bidialectal education at the 
education/training site.
There is limited reference material, 
information or guidance regarding the 
treatment of Aboriginal English, language 
variation and its impact on teaching and 
learning.

There is awareness of the existence of 
materials relating to language variation and 
Two-Way bidialectal education but they are 
not being used.
Staff are not made aware of any networking or 
references on Two-Way bidialectal education.

All staff are encouraged to participate in 
workshops on language variation and Two-
Way bidialectal education.
Staff meet regularly to evaluate and discuss 
how current organisational policies and 
practices affect Aboriginal learners and 
whether they support the implementation of 
Two-Way bidialectal education.
Induction sessions for new staff are organised.

New staff are mentored in using materials on 
language variation and Two-Way bidialectal 
education.
All staff are given the time to network and plan 
for Two-Way bidialectal education, including 
relevant monitoring and assessment of 
learners’ progress.
A policy on the induction of all new staff 
to understand the effects of language 
variation on learning and to adopt Two-Way 
approaches is implemented fully and is highly 
valued by staff.

Policy and Practice 
(c)

Relevant and 
appropriate data 
collection

There is no understanding of the relevance of 
the cultural and linguistic composition of the 
learner cohort.
The organisation values the cognitive skills 
of learners only when these are expressed in 
Standard Australian English. 

Information on learners’ cultural and 
linguistic backgrounds may be collected but 
such data are not interpreted appropriately or 
used to analyse service delivery.

Staff are able to cross-reference linguistic and 
cultural information with performance data 
and adjust programs accordingly.

Data collection includes the use of 
monitoring, assessment and reporting tools 
that take account of additional language or 
additional dialect acquisition processes.
There is a continuous improvement cycle 
that links data collection and analysis to the 
improved performance of learners.

Policy and Practice 
(d) 

Monitoring, 
assessment and 
reporting practices

Aboriginal learners are seen as ‘at risk’ and as 
having deficient or no language skills. Dialect 
features are assessed using mainstream tools 
only and consequently misdiagnosed as 
deficient.
Reporting practices fail to take account of the 
cultural and linguistic backgrounds of the 
learners or their families. 

The education/training site is investigating 
the use of monitoring, assessment and 
reporting tools that take account of learners' 
capacity in their home language and enable 
them to demonstrate their knowledge and 
understanding.

Appropriate monitoring, assessment and 
reporting tools are used by staff because they 
enable demonstration of the incremental 
achievement through developmental stages 
in additional language or additional dialect 
acquisition. 
Assessment practices are inclusive of 
language and dialect variation.

Monitoring, assessment and reporting 
practices are fully inclusive of additional 
language and additional dialect learning.
Reporting procedures give due regard to the 
audience for which the reports are intended 
and provide adequate information relating to 
progress made by bidialectal learners.

Policy and Practice 
(e) 

Curriculum 
development and 
delivery

There is no development or implementation 
of curriculum to accommodate dialect 
difference or Two-Way bidialectal education.
There is no awareness of the benefits 
associated with working in Two-Way Teams.

The need for specific policy in 
accommodating dialect difference and Two-
Way bidialectal education is understood by 
some teachers/trainers but this view is not 
shared across the entire education/training 
site.

Teaching/training sites actively promote 
programs that systematically incorporate 
the principles and practices of Two-Way 
bidialectal education.
Key staff are appointed and/or consultants are 
engaged to assist with implementing Two-
Way curriculum improvement.

Two-Way Teams are established to facilitate 
Two-Way teaching and training practices 
and develop or implement more appropriate 
curriculum.

Policy and Practice  
(f) 

Policy on Aboriginal 
English 

There is no policy about the acceptance 
and use of alternative dialects, eg Aboriginal 
English.  
Current policies and practices do not take 
account of culturally and linguistically diverse 
learners.

Staff recognise that dialectal variation has an 
impact on education/training performance 
and are exploring development of appropriate 
policy and practices.

The education/training site has developed a 
policy on language variation and Two-Way 
bidialectal education.

Policy on Aboriginal English and Two-
Way bidialectal education is implemented 
systematically to develop and maintain 
linguistically and culturally inclusive 
education/training.
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progrEssion chArt – hoW moTivaTed and enGaGed are The Learners?
aspect stage 1 stage 2 stage 3 stage 4

Learner (a)

Learner engagement

Aboriginal learners are displaying a general 
lack of motivation in learning and show little 
interest in literacy-focused learning.
Absenteeism is a problem.

Learners explore the effects of varying 
register and/or dialect in communication and 
Aboriginal learners show increased interest in 
class discussions and activities.

Aboriginal and non-Aboriginal learners work 
collaboratively on language-based tasks.
Aboriginal learners participate actively and 
show increased interest and competence in 
language-based tasks.

All learners, regardless of their language/
dialect backgrounds, collaborate in learning 
tasks.
Aboriginal learners demonstrate a sense of 
pride in their bidialectal competence.
Absenteeism is reduced.

Learner (b)

Performance 

There is no parity of outcomes between 
Standard Australian English speakers and 
Aboriginal learners from linguistically diverse 
backgrounds.
Learners’ linguistic competence in home 
language is invisible to teachers/trainers.

Aboriginal learners develop written skills in 
their home language/dialect to support their 
learning.
Aboriginal learners develop increased 
understanding of the differences in 
language features for the different dialects 
and experiment with writing in Standard 
Australian English.

Aboriginal learners show increased 
confidence in their learning ability and are 
demonstrating staged progress in Standard 
Australian English.

Aboriginal learners have the opportunity 
to demonstrate their skills and knowledge 
through their existing language competence, 
including the use of Aboriginal English. 
Aboriginal learners demonstrate incremental 
improved competence in Standard Australian 
English.

Learner (c) 

Knowledge and 
understanding of 
dialect variation

Learners lack awareness of the social and 
linguistic dimensions of dialect and register 
variation.
Aboriginal learners may know that they speak 
differently and are frequently misunderstood 
but are unable to rectify the situation.
Aboriginal learners may be unaware that 
misunderstanding occurs because of dialect 
difference.

Aboriginal learners explore expressing 
themselves in writing in Aboriginal English.
Standard-Australian English speakers have a 
higher regard for non-standard dialects and 
their speakers. 

All learners demonstrate awareness that 
difference is not deficit and that language 
changes according to audience, purpose and 
cultural context.
Learners understand that languages and 
dialects are all valid, that they are rule-
governed and that different languages and 
dialects have different rules.

Learners have increased understanding 
of language structure and function, 
including sounds, grammar, meanings, 
social conventions and cognitive/cultural 
conceptualisations. 
Aboriginal English speaking learners continue 
to explore features of Standard Australian 
English and learn these effectively as an 
additional and separate code.

Learner (d)

Experimentation with 
register and dialect 
variation

Register and dialect variation are not 
consciously recognised by learners.
If used, code-switching skills are employed 
without meta-cognitive awareness.
Negative attitudes toward dialect variation 
inhibit creative expression. 

All learners engage in explorations relating to 
language variation in their own communities.
All learners become increasingly aware of how 
Standard Australian English and Aboriginal 
English differ and interpret meaning on 
alternative logic.

Learners can identify the features of language 
that may change with different dialects. These 
features include sounds, pronunciation, 
morphology, syntax, lexicon, discourse, 
speech acts, word origins and developments, 
grammatical and discourse innovation and 
register variation.
Learners develop skills to communicate 
effectively in Standard Australian English.

Learners can change dialect and register 
(code-switch) according to purpose, audience, 
context and conceptualisation for a range of 
communication and learning purposes. 
Aboriginal English learners control their use 
of language/dialect variation and register, 
particularly where Standard Australian English 
is required in non-Aboriginal formal and 
academic settings.

Learner (e)

Self efficacy

Aboriginal learners exhibit a marked lack 
of involvement in their education/training 
environment and may display passive-
resistant or disruptive behaviours.

Aboriginal learners develop trust in their 
teachers/trainers.
Aboriginal learners show increased 
confidence in their bidialectal competence.

Aboriginal learners are confident in their 
heritage and their language skills and openly 
acknowledge their cultural and linguistic 
backgrounds in a range of formal and less-
formal settings.

Aboriginal learners communicate with 
confidence in a range of social, educational 
and employment settings to realise their goals 
and aspirations. 

moTivaTed and enGaGed Learners
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big word guidE 
(glossAry)

aBc (of Two-way  

Literacy and 

Learning Project)

A – Acknowledging Aboriginal English

B – Bridging to Standard Australian English

C – Cultivating Aboriginal ways of interpreting knowledge and 

experience

aboriginal educators include Aboriginal and Islander Education Officers (AIEOs), Aboriginal 

teachers, Aboriginal Liaison Officers (ALOs), Aboriginal Education 

Coordinators (AECs) and Aboriginal Education Managers

aboriginal english 

(ae)

A rule-governed dialect of English that developed originally from a 

contact variety, New South Wales Pidgin, to become a lingua franca 

among Aboriginal people, Aboriginal English is the most widespread 

form of communication among Aboriginal Australians.

accent An individual’s own particular pronunciation of words, eg ‘dance' – 

da(r)nce, ‘that’ – dat. Accent is one of the things that makes a dialect 

different.

adjective A word that is used to describe something. It usually comes before 

a noun, eg an angry kangaroo or after forms of the verb ‘to be’ (is, 

was, are, were), eg she was sad, he is hot, they are poor, they were 

disappointed.

adverb a word used to describe a verb, eg they walked slowly

article the, a or an

bicultural staff staff members who are able to move between two cultures

bidialectal being able to speak two dialects of language 

biliteracy literacy skills in two dialects/languages

categorisation the activity (mental or physical) of grouping things together, usually 

on the basis of some similarity 

code-mixing using a word or words from one language or dialect while speaking to 

a person in another

code-switching selecting the appropriate dialect to use in different situations; moving 

comfortably between one dialect and another and, ultimately, between 

one culture and another

cohesion The way in which words, sentences and paragraphs are linked 

together to make a text. This may involve use of the same word, a 

synonym (a word with the same meaning), a pronoun (he, she, etc), a 

conjunction (and, thus, because, etc) or a discourse marker (in addition 

to, as a result of, consequently, etc).

concept a newly expressed or familiar idea that is stored in the brain

conceptualisation a person’s understanding of something or of how something works, 

eg the concepts of ‘house’ or ‘family’
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contraction a shortened form of a word, eg don’t (do not), can’t (cannot), won’t (will 

not), wouldn’t (would not), it’s (it is)

creole A language that develops when people who do not understand each 

other’s language have to communicate with each other. They will first 

use words and utterances that each group understands (a pidgin) and 

use their own language when speaking with their own people. When 

a generation is born immersed in the pidgin and uses it for more than 

only communicating with the speakers of the other language, the 

pidgin is called a creole.

descriptive a way of looking at language that involves an interest in how it works 

and how we make ourselves understood (as opposed to prescriptive)

dialect A variety of a language, including standard and non-standard forms. 

Regional dialects derive from geographically separated groups of 

speakers and social dialects from socially separated groups. A dialect 

develops through variation in a language over time, often to the point 

where it is no longer understood by a speaker of the original language.

discourse Written or spoken language that may vary according to time, place 

and subject (for example, legal discourse, medical discourse). 

Discourse styles vary across languages, dialects and cultures. For 

example, some cultures tolerate and value silence more than others 

and some cultures require more structure and detail in their discourse 

than others. 

discourse community A group or groups who share similar ways of speaking and writing and 

conform to all the agreed norms and conventions for these practices. 

Individuals can belong to more than one discourse community. 

Discourse communities can be (but are not necessarily) associated 

with geographical or ethnic regions. They can also be associated 

with particular professions or interests, eg academic discourse 

communities.

eaD English as an Additional Dialect

eaL English as an Additional Language

english The language of the worldwide community of people who identify 

themselves as English speakers. There are many forms of English, 

including national standard varieties and distinctive regional, ethnic 

and social varieties.

exclusion language or behaviour that situates the listener or reader as an 

outsider

formative assessment a type of assessment used to provide feedback to learners, generally 

during a course of study rather than at the end of it (as opposed to 

summative assessment)

gender masculine (eg he, his), feminine (eg she, hers) or neither (eg it, its)

genre a type of writing, eg narrative (story), report, essay
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grammar The set of rules that determines the structures of sentences and 

utterances in a language or dialect. Because most of these rules 

are shared by all speakers of a language or dialect, users are able to 

understand each other.

home dialect/home 

language

the language or dialect used at home; therefore, the one a person is 

most familiar and comfortable with

idiom a group of words used in such a way that the meaning of the 

individual words is not the meaning of the whole expression, eg bread 

and butter is delicious; my bread and butter is shearing

inclusivity a situation in which speakers of other languages/dialects or members 

of other (minority) groups are included

iterative process a repetitive process

kriol the creole language spoken in northern Australia

language The primary means of communication (written or spoken) among 

humans. Note that in Aboriginal English, this usually refers only to 

‘Aboriginal language’.

language acquisition the process of becoming competent in a first or additional language

language system generally refers to the grammar and functions of a language

language variation the process that occurs when a group of speakers of a language 

changes that language as a result of its linguistic, social, temporal or 

geographic separation from other speakers

lexical refers to the words of a language

linguistics the study of language

metaphor words or phrases that use tangible or identifiable concepts to explain 

something that is more abstract, eg my memory is a little foggy

metonymy the process of giving a new name to something on the basis of its 

existing attributes (for example, a man of the cloth means a clergyman, 

who wears the clothing of his church; a red letter day is an important 

date/day, which is often marked in red on calendars)

morphology the way in which words are broken down into meaningful parts,  

eg stronger: strong+er; snakes: snake+s

negative grammatical process of showing that something does/did/will not 

happen (he wouldn’t go there), does not exist (it’s not true), etc

noun a word that names things (visible or invisible), eg table, chair, tree, love, 

hope (common nouns); Dave, Kev, Geraldton, Pilbara (proper nouns)

object a person or thing to which something happens, eg they shot a 

kangaroo; Megan made me eggs on toast
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phonology The study of the inventory of sounds in a language and the rules 

that govern their use/arrangement, such as how particular sounds 

in a language carry meaning, eg ‘bat’ vs ‘bit’ (the [a] and the [i] are 

meaningful units in these words as changing them changes the 

meaning). Some sounds change in the environment of others (for 

example, the plural ‘s’ in ‘cats’ is pronounced differently from the plural 

‘s’ in ‘dogs’.)

pidgin a type of communication that initially develops when people who do 

not speak the same language are forced to communicate with each 

other

plural More than one. In Standard English, this is indicated by adding an ‘s’, 

eg snake – snakes, emu – emus, language – languages. Some Standard 

English words have a special plural form, eg child – children, that 

differs significantly from its singular form.

possessive The grammatical word for pertaining to ownership. In Standard 

English, an apostrophe and ‘s’ or ‘of’ are used to show possession, 

eg Kev’s car, the end of the financial year. Another way of showing 

ownership is to use a possessive pronoun, eg my car, his car, their car.

pragmatics the way in which people use language in different situations

preposition a word that indicates the position of something, eg on the table, near 

the window, underneath the car, above your head, to the movies

prescriptive a way of looking at language that focuses on correctness and 

incorrectness and validates only one agreed way of producing 

language; that of dictionaries and formal grammars (as opposed to 

descriptive)

primary discourse the spoken and/or written communication patterns that learners bring 

to their education/training settings and which have resulted from their 

home lives and their social settings

pronoun A small word that represents a previously named person or thing in 

a text, eg The boy went fishing. He took along the minnows he had 

caught earlier in the day.

prosodics the ways in which we use our voices to make words loud or soft, long 

or short and high or low in pitch, eg there was a bi-i-i-i-g mob there

quantifiers Words that measure things, eg big, small, lots, many, much. Time is 

also measured with quantifiers (such as directly, shortly, previously).

register The words we use when we change our use of language in certain 

settings. For example, we may use words and expressions from our 

workplaces when we are talking to colleagues or workmates. We 

may speak formally or carefully when we are speaking to a person in 

authority and casually to our friends and family.

repertoire inventory or list, eg an educator’s repertoire of teaching strategies 

includes all the strategies they use
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standard australian 

english (sae)

the variety of English used in education and wider public discourse 

in Australia and also generally (sometimes in a colloquial variety) in 

anglo background homes and families

standard english That variety or set of closely related varieties of English that enjoys the 

highest social prestige. It serves as a model for the teaching of English 

throughout the world.

schema An understanding or conceptualisation of patterns of behaviour or 

events. Schemas come to mind when ideas are introduced, eg the 

word ‘hunting’ generates images of hunting in terms of what it means 

to the listener or reader.

semantics the meanings of words

singular reference to one entity, person or thing, eg girl, as opposed to the 

plural form, girls; child compared with children

sociolinguistics the study of language use within and/or across different societies or 

social classes

speech community A group or groups of people who share a spoken language, dialect or 

register. A person may belong to more than one speech community 

if he/she speaks more than one language/dialect or socialises using 

different registers, eg work, home, sport.

standard dialect the variety of a language that enjoys the highest social prestige

story pattern the arrangement of ideas and events in a narrative

subject A grammatical term for the person or object doing the action of the 

verb, eg Wayne kicked the footie; Glenys cooked a roast; The project is 

coming along; The dog ate the shank. The word subject is also used to 

mean the topic of a conversation, unit of study, etc.

summative 

assessment

a type of assessment that evaluates knowledge and/or skills acquired 

after a set period of learning (as opposed to formative assessment)

syntax the way in which words fit together within a sentence in certain  

rule-governed ways (sequences)

tense an expression of time using verbs, eg he is coming (present); 

I am (present); he went (past); I have done that (past); they did that 

(past); she will do it (future)

text a string of sentences that is spoken/heard or written/read; any 

communication, eg a book, an SMS, a song, the ‘land’, can be a text

text structure the arrangement of information in a text

training organisation An organisation that is registered to deliver accredited vocational 

training and adult education. It can be a state training provider (TAFE), 

community-based organisation or enterprise-based organisation.

Two-way the reciprocal flow of information and learning between Aboriginal 

and non-Aboriginal knowledge systems
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Two-way Team a pair of educators, one of whom is Aboriginal and the other  

non-Aboriginal, who assume responsibility for establishing and 

developing Two-Way bidialectal learning in an education/training 

context

variety one of a collection of closely related things (languages, plants, etc)

verb a word that describes actions or states of being, eg catch (action), know 

(state [of knowing])

vocabulary the words of a language

word association the connection between a word and closely linked concepts that are 

stimulated by that word
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